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WHrnu3 Ttunuaard OpeyiorIapHUHT MOTEHLMAIN TaxXJIMIM IIYHU KYpcaTaauKH, yiap
Ounaupanural MabHoONapu (akaTruHa JeKCHK OYnuod KonmMacaaH, Oanku ymoy MpeaaoriapHUHT
KYJUTAaHWIMII WMKOHMATIAPH, MAaTHIArd MabHONApPHIAH KeauO YMKKAaH XoJja TIpaMMaTHK
Baszu(anapHu OaxapuIlly Ba YJIAPHUHT MHIVIM3 THJIM Tall MIAKIUIAHUIIMIA MYXUM YPHH TYTHIIH
KY3aTHJLIH.

WHrnu3 tuauaard OpeajorIapHUHT acoCUM KUCMU KYI MabHOJIM Ba KYI KOMIIOHEHTIIH
AKHUXaTylapra ara.

WHrnu3 tuauaard on Mpeylord MHCOH TAaHACHHUHI TYPJIM MO3ULMsUIApAa MabiyM
xoJatja Oyl MabHOCHA METAHOMUK OOFIMKJIMKHY 03ara KeITHpaIu.
bepunanuran BazuATAa ON mpeiorn €k ymoy Npeasoryii OMpUKMallap areHTUB Oenru
cudaTtuaa UHTErpat BasudanapHu daxapaiu.

On mnpeanmoruHu aaBepOuan paBuil Basudacuga (ebIIapHUHT MabHO TApKUOMHU
OyryHnail y3raptupaau €ku 0ab3u (EhIUTAPHUHT XapakaT OeNTUCUra JaBOMHUINK CEMaHTHUK
KOMIIOHEHT cudaTuja amaj Kuiaau.

On npeasoruHUHT NPOTOTUII CEMACH YCTKU KHCM/Ia MaBXKY/UIMK MabHOCU OWJIaH OenruiaaHajy.
Ymly mnpeanor OunaH wudojanaHagurad OoOIIKa MabHONAP MeTahoOpHK KyuMa XYCYCHUST
cudaruaa KaOyn KUITUHUIIA MyMKHH.

On mpemmoruHUHT “PaoyuMK’ CEMaHTUK Oenruiapu y OwiaH OWpHKaauraH AMHAMHUK
XyCycUsiTIIM  (peBIUTAapHUHT CHHTarMaTHK MAabHO XYCYCHSATIApu OWIaH aJoKaJOpJIMKKa
KHAPHILTAH XO0JIa (03ara KeJlaIu.
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INCLUSIVE EDUCATION IN FRANCE AND IN UZBEKISTAN

Tamara Kavilova
(JSPI), Uzbekistan
GLENAT Jean-Marc, Doctor in Sociology,
Trainer at the Nimes Educational Trades Training Institute (IFME) in Nimes, France

Resume: This article is devoted to the study of the French experience in inclusive
education and its introduction into the education system of the Republic of Uzbekistan. The
development of inclusive education has become one of the main directions of the policy of our
state, because this form of education is designed to guarantee children with special needs in
acquiring their worthy place in society.
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According to statistics from the World Health Organization, about 15% of the world's
population has a limited development opportunity (the so-called disability), and this figure is
constantly growing. This fact encourages everyone to feel equal with others and to work
effectively to create opportunities for self-realization for all people without exception.

It is no coincidence that since 2014, the main theme of the International Day of Persons
with Disabilities has been “the unity of all ages and equal rights”. Thereby, the goal is to create
equal opportunities for all people, regardless of their physical condition. The level of
development of the protection system for children in need of social protection reflects the level
of humane and spiritual and moral development of society. Naturally, caring for the younger
generation has become one of the most important values of our society. The development of
inclusive education has become one of the main directions of the policy of our state, because
this form of education is designed to guarantee children with special needs in acquiring their
worthy place in society.

Inclusive education is inherently a complex process of change and improvement and
general education, ensuring that all children can use it and adapt to their different needs. This is
how the rights and needs of children with disabilities in obtaining a quality education are
implemented. Inclusive education provides an opportunity to develop a methodology that
recognizes that all children are people with different needs. Our national legislation gives
children with special needs the right to fulfill their potential. Therefore, the main goal of all
programs on inclusive education for children with special needs in Uzbekistan should be aimed
at improving the quality of inclusive services and increasing public awareness on this issue.
Inclusive education has been operating in Uzbekistan since 1996. In the schools of our country
that accept children with minor physical and mental disabilities, there are corresponding rules
that give parents of children with disabilities the options to choose an educational institution,
taking into account the child's capabilities and abilities. Nowadays, there are many examples of
such children being educated in regular schools.

One of the principles of this education is that it should not be one-sided and that society
should create all conditions for inclusive education. Coverage of persons with disabilities with
secondary and higher education is one of the priority directions of the state policy of
Uzbekistan. Proceeding from this, the country's leadership has recently paid great attention to
the introduction of an inclusive education form into the national education system, aimed at
providing quality education to all children, regardless of their physical capabilities and social
status.

At the same time, it is necessary to study and critically comprehend the advanced
experience of developed countries in the field of inclusive education. In the Jizzakh State
Pedagogical Institute, where the relevant direction for the training of specialists with higher
education in this area functions, a working group has been created and is conducting systematic
activities. In order to study the experience of leading French higher educational institutions, on
June 4-11, 2019 and February 5-12, 2020, our delegation visited France within the framework of
a cooperation agreement between the Jizzakh State Pedagogical Institute and the National
Institute for Teacher Training in Inclusive Education (INSHEA).

Acquaintance with the activities of INSHEA gives, we believe, the following useful
points from the experience of French specialists in organizing the methodology and practice of
inclusive education:

- Availability of resource centers on operating special sites. The resource center has
collected a large number of scientific journals, special literature and relevant documents, which
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are expediently used by researchers of the INSHEA Institute, as well as specialists undergoing
advanced training and retraining, local and foreign doctoral students and undergraduates who
conduct research systematically and regularly. At the same time, access to this resource center is
extensive; there is also the possibility of remote access to scientific publications, collections of
scientific articles at international scientific conferences.

We got acquainted with the activities of the INSHEA distance learning department.
Engagement in socially inclusive education is done in a much more complex way;

- well-organized scientific activity. Another area of activity of the institute is engaged in
professionals oriented to people with disabilities, and there is also a 2-year master's and doctoral
programs.

In general, the system of inclusive education and rehabilitation in France has the
following features that deserve careful study:

First, the French inclusive education system has a stable and well-established legal
framework and many years of experience. In France, the law on inclusive education was passed
back in 2005. In 2013, a new law was adopted that provides for research in the field of inclusive
education, training and retraining of personnel. As a result, the demand for inclusive education
teachers in the system has increased markedly. An integrated approach to education and health
care for those in need is being implemented.

Secondly, the very structure of education and employment of persons with disabilities
has the character of universal involvement of these persons of all ages, as well as cooperation in
the activities of various government agencies, business structures and public organizations.

Currently, between JSPI and INSHEA, as well as IFME, have been established mutually
beneficial relations on the basis of a cooperation agreement. Work is underway to implement an
international project on inclusive education. It is planned to conduct joint research, publish
articles in international journals and translate French literature on inclusive education into
Uzbek. Samples of teaching products are used in the process of teaching JSPI students in
inclusive education courses, where they are provided with access to the electronic databases.

Physical Education and Physical literacy

N.Abdukarimov
The faculty of physical education

Physical literacy is a significantly important goal of physical education. An
understanding of physical literacy helps to appreciate the special nature of
physical education. It is not specifically about teaching children and young people
to play sport; nor is it purely about finding those with the potential to become elite
performers. Physical education is about encouraging every child and young person
to become a lifelong participant in physical activity and supporting every child
and young person on their physical literacy journey. Physical literacy entails a
commitment to the holistic nature of the individual with interaction of capabilities.
As defined by Whitehead (2010) ,,As appropriate to each individual’s endowment,
physical literacy can be described as the motivation, confidence, physical
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